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Introduction

The homemaking program for youth today is said to have
within it the greatest opportunity of any phase of instruction
to meet the demands of people, in that it teaches ways and
means of becoming more successful home members and homemakers
and, therefore, more successful members of societyo
Realizing this, Home Economics teachers are increasingly
adjusting their programs to the needs of home life and con
ditions in the communities in which they are employed, This
calls for the setting of specific goals consistent with the
needs and resources of actual homes.
This thesis is divided into seven chapters, each with a
definite objective.
Chapter one is concerned with definition of terras.
Chapter two sets forth the need for home projects and
their service as an aid in attaining objectives in Home
Economics instruction.
Chapter two also deals with the valuable results obtained
and the influence of family standards on home projects.
Chapter three emphasizes adequate planning for the home
project and effective parent and teacher guidance as essent
ials for successful work.
Chapter four points out the things involved in making
home projects a success.
Chapter five has to do with the factors and features in
volved in completing a project, especially the need for care
ful checking and evaluation of results by the pupil. Ways and
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means of doing this through effective guidance are suggest
ed.
Chapter six gives the critera for educational value of
home projects.
In chapter seven the development and training of the
ninth grade home economics class of the Sam Swarz High
School, Hempstead, Texas is given.
While many practices and procedures are presented, it is
recognized that it would he neither feasible nor possible for
all of them to be attempted in any one situation. It would be
unfortunate if the material in this thesis were considered
the final word in the development of the home project program.

Purpose

It is the purpose of this study to furnish suggestive
materials in the form of1. ^resent practices in the Sam Swarz High School, Hemp
stead, Texas, in the program of home projects.
2. Some ways and means for evaluating these present
practices.
3. Questions to stimulate further thinking on the philo
sophy and objectives underlying the entire program of
home projects in instruction.

It is also the' purpose of this study to give the place,
value and function of the home project in homemaking educa
tion.
An attempt will he made to present various phases of
homemaking as a unified whole and not as an isolated unit of
work.

I

PRAIRIE VIEW STATE COLLI"r 7
)_IBRARI
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Chapter I
D e f i n i t i o n of Terms

Home p r o j e c t s a r e plans which a r e c a r r i e d on a t home and
which f u l f i l l a l l t h e requirements of p r o j e c t s ; namely, t h a t
i t he a complete a c t , purposed, planned, executed and judged
hy t h e p u p i l .
A home p r o j e c t i s complete w i t h i n i t s e l f and a f l o r d s
opportunity f o r the development of g r e a t manipulative,
managerial, judgment and c r e a t i v e a b i l i t i e s . 1
Homemaking; education means t o equip an i n d i v i d u a l o r a i d
an i n d i v i d u a l t o equip h e r s e l f f i r s t t o e s t a b l i s h a home,
a f a m i l y , and t h e m a t e r i a l surroundings f o r t h a t f a m i l y ,
second, a s a member o r a s a manager of t h e f a m i l y group, t o
maintain t h a t home, f o r t h e comfort and s a t i s f a c t i o n 01 each
member of t h e group, and t h e community involved; t h i r d , t o im
prove t h i s home and i t s family l i f e both i n r e l a t i o n s h i p s and
i n m a t e r i a l surroundings and a c t i v i t i e s . A f t e r applyixig t h x s
d e f i n i t i o n , i t i s e a s i l y seen t h a t t r a i n i n g f o r homemaking
i s vocational e d u c a t i o n .

*

Williamson & L i f e ,

Homemaking Education i n High School.
Appleton Co. Hew York, N.Y., 1934
rm. 240
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Chapter II
Things to be Considered in Selecting
Home Projects

The Need.
One of the chief factors to be considered in selecting home
projects is the need for them. The conditions under which a
girl is living while going to school has a big influence upon
her opportunity to do home projects. June, a member of the
ninth-grade class, lived several miles from town. She rode to
and from school in the school bus, starting out early in the
morning and not reaching home until late in the afternoon.
She had little time during the week for homework, so her pro
jects had to be planned for the week-end.
Alice, another girl in the same class, had her board and room
in town because her home was so far away. Her home projects
were limited to the care of her room, personality development,
and financial management. This class was typical of most high
school groups,especially in small towns. Some of the girls in
this class were poor and some were more fortunate than others.
xf

pupils are working day after day in school with problems

of their living, of their personal needs, and needs in their
homes and families, it is natural for them to want to apply
what they learn to actual home problems. Through their work in
class they frequently come to see needs in their homes and
possibilities for improvement. If class-work does not deal
with real situations and live issues or if it sets standards
beyond available resources in homes, it is difficult to
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awaken within pupils a desire to take over home responsi
bilities.
After having had experience with home projects the pupil
has some understanding of their aims and values. She has, there
fore, a basis for interest in new projects and this interest
may be further stimulated by affording her increased responsi
bility.
If the pupil bases her choice of home projects for the year
upon her past home project experience and the basic objectives
for the year's work places upon the pupil not only the res
ponsibility of determining her own needs but also a degree
of responsibility for attaining the goals she has set for her
self. Such assuming of responsibility has within it the best
possible incentives for development of real interest, as well
as for other development.
Valuable Results.
Supervising the progress of the home project will be a
joint effort of teacher and mother, if the spirit of working
together for the girls development has been secured. The
mother will be able to give the girl help day by day and hour
by hour as she progresses; the teacher can follow the girls
progress by informal talks with her, by more formal oral or
written reports in class, by examination of her products,
by talks with the mother, and sometimes by home visits.
The teacher who thinks through the project of each girl
will gain better results than the one who relies on her
ingenuity to think of the right thing to do and say when the
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girl comes for help. Valuable results are easily gained if
preparation for the project, conferences and a careful record
of suggestions are made to the girls.
Informal reports may be made before school, at recess, in
the hall or in the classroom; the more formal report, written
or oral, will probably be made during class time or at a
period set aside for this purpose.
Home projects are not props for weak classroom instruction,
as some may have supposed, because their success is largely
depend upon effective class work. If classroom instruction
is weak, successful home projects cannot be expected, since
they involve more comprehensive experience in a more complex
setting, .ithout experiences in the more controlled class
situation, pupils would have difficulty in takingover re
sponsibilities in the home except in instances where they have
previously had carefully guided home experience.
The Influence of Family Standards.
The influence of family standards play an important part
in the selection of home projects. There is evidence of a
growing recognition of the fact that homemaking instruction
has opportunity for an outstanding contribution to society
through helping young people to play their part in making
family life successful. In selecting home projects the standard
of the family helps one to see whether there is a need for
the study of the particular project; whether the other members
of the family will cooperate, whether the resources of the
family are enough to cover expenses of the project and at the
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same time cover "the cost of necessities\ whether the fi^mil^
would "be interested and would enable one to determine whether
it would lead to a happier family life.
To be successful the home project should not only be in
teresting to the pupil but also be suited to her ability,
afford opportunity for needed development, and contribute
directly or indirectly to family life.
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Chapter III.
The Importance Effective Planning
has upon Home
Projects.

The choice of a home project that is well suited to the
pupil is of much importance, since it sets limits, more or
less to the possibilities for development. But it is only the
first step in the successful project and unless the later steps
are recognized and successfully carried out, owrk may be in
efficient ana some of the possibilities for pupil development
may be lost. The architect who wants to build a house has
certain general ideas in mind as to what it shall be like.
He realizes, however, that there is much to be done oefore
the successful house is completed, in fact before the actual
building of the house can begin. Prom his general ideas as
to what kind of house he is to build, he works out pictures
of the exterior and the interior so that he may have a clear
conception of his goals. But even this is not sufficient. He
must with infinite care, work out a detailed plan to follow
so that the finished house may conform to his picture of it.
In like manner also, the pupil who decides that she wishes
to undertake a certain piece of work, should, with the guid
ance of the teacher, roughly define its contents and limits.
This, however, is not adequate preparation for starting the
actual activities connected with the project. She too must
work out a clear picture of the results or goals.she wishes
to reach and the means that she will use in reaching them.
Definite Aims.
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Definite A1ms.
The pupil then who desires to accomplish definite results,
must, like the architect, give c-reful consideration to the
piece of work.she has in mind and decide upon1. The specific aims or goals to he accomplished.
2. Definite plans of procedure for accomplishing each of
the aims.
The aims should he specific and clearly stated and the
plan for the project should include provisions for achieving
each of the aims.
When making her first plans, the pupil does not always
have clearly in mind how a given air may he accomplished and
thus her plan for attaining that aim will have to he given
in terms of "finding out" or "learning what to do". For
example, in a certain home project one of the aims in "helping
a small sister to gain weight" might he to provide the right
food for her. In this case the pupils first plan for accom
plishing this aim would include1. Finding out just what foods her sister should eat.
2. Preparing the food well and attractively.
3. Securing knowledge of her sister's food preferences.
Indefinite aims make for indefinite results. It would he
necessary to have in mind the routine of work, unexpected
demands, and similar points in order to make workable plans.
It is doubtful just how much real improvement in efficiency
of activities or management_would result with no definite
goals or plans stated. It is recognized that home project
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reports do not always give a true picture of the pupils work,
for she may have the plans for her project more clearly de
fined in her mind than the report shows. It seems safe to
assume, however, that evidence in the report of lazy, care
less thinking would indicate that the pupil who has that kind
of thinking has not carefully mapped out what she is under
taking. Certain it is that her chance for development is
better if she takes pains to put down on paper clearly stated
goals and well-thought-out ways and means of achieving them,
since this would foster clear thinking.
Adequate Plans.
It does not seem practicable at the present time to organ
ize all work in home economic classes around home projects
of individual pupils. It Is, however, possible to have class
work based upon actual home situations that the teacher has
found are typical in the community and this makes for greater
interest.
In home projects which call for concrete improvements or
development that can be objectively indicated, it is fre
quently necessary as a part of planning to decide upon means
of recording conditions or practices daily or weekly so that
progress can be observed and measured.
It is well to determine in advance where the various kinds
of help needed in carrying out a project maybe obtained. If
a number of sources are needed and available, it would pro
bably be helpful for the pupil to make a list on paper so that
she would have them for future references.
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Varied sources of help are listed in home project reports.
Publications such as books from the home economic library,
bulletins, pamphlets, magazines, and even newspapers are in
cluded in this list. Material on all phases of homemaking,
popularly written and on the high school level, is available
in greater quantity today than ever before. Such material
which supplements facts and principles learned in classes,
is essential to intelligent work. The gaining of needed
knowledge is not, however, the only value to the pupil re
sulting from searching in books and other printed sources.
Such practice enables her to develop initiative and indepen
dence in finding help for herself, which she will be compell
ed ti di when she leaves school. In this way, also, she ac
quires the ability to evaluate written material and to not
accept as infallible everything she sees in print. A"t the same
time, this outside reading gives her a conception of the scope
of the work, with which she is dealing and of the material
available.
Parents Guidance.
In planning as well as selecting the projects, oarents
can make a valuable contribution. The admonition of the
mother whose daughter was planning to improve the appearance
of her room, "that you will have to be economical, as money
is scarce". "Being economical" may have little meaning to a
school girl who has limited experience in spending money.
This warning that money was limited, though indefinite, was
better than no statement at all as to limitations. The
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daughter would, however, have been in a much better position
to keep within the family income had her mother discussed
with her the amount of money that wisely be spent for her
room.
It is essential for the best development of the daughters
that mother encourage them to assume responsibility.
Both parents, also can encourage their daughter by showing
an interest in what she is undertaking and if these under
takings are well done, expressing approval of her work as
well as confidence in her ability. They can suggest that the
daughter reconsider her choice of project if they feel that
the aims are' too difficult or that others should be substitut
ed for theiju Finally, they can influence the pupils arrirude
toward the work by expressing confidence in the whole program
of homemaking instructipti and especially the home project pro
gram.

/

Teachers Guidanc^i
If teacher guidance is given where the pupil is making plans
for her first project she should be able to avoid these weak
nesses in planning. If it is found that the pupil has no de
finite aims, the teacher can question her about what she
really wants to accomplish.
This may not be a simple matter, for one of the greatest
weaknesses of pupils is the tendency to think and express
themselves in general, indefinite terms. It may be necessary
for the teacher to ask several questions before the pupil
will be able to think clearly and concretely on the project.
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The teacher might find out, also, before actual plans
were made, whether the pupil was undertaking too many kinds
of improvements at one time as indicated in her aims. More
work can be done and more satisfying improvement results if
there are not too many aims. In management problems, where
there must be experimenting and practice to the end of
greater efficiency, undertaking too many aims would be es
pecially undesirable, since it would usually -prevent thorough
work in any one of them.
If it were at all possible for the pupil to have a confer
ence with the teacher before starting the work, the pupil could
previous to this conference revise her original plans, supple
ment them with detailed plans when necessary, and then present
her plan for further evaluation. In this way the pupil is en
couraged to do as much as possible for herself to obtain only
the guidance needed (1) to call to her attention items that
she may have overlooked and (2) to evaluate what she has done.
Further guidance in the planning of home projects will pro
bably be needed by pupils in determining sources of help to
call upon when carrying out the project. The need for this
help will be revealed when the pupil analyzes her aims and
makes plans for their accomplishment. The teacher can give
guidance while discussing and evaluating plans for work, by
asking pupils where they can find certain facts or materials,
and by challenging sources suggested.
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Ghapter IV.
Things Involved in 31aking Home
Projects a Success.

The making of carefnl plans, however, does not indicate
that the rest is easy or that the goal set up will he attained.
There is need for thorough work and persistent effort in
carrying out to the point of successful results the plans that
have "been made. In some home projects, improvement or achieve
ment of aims is slow, and the pupil can derive little satisfac
tion for a time from evidences of real accomplishment.
Persistent practice is not all that is required of the pupil.
If the home project is sufficiently difficult to stimulate her
to the extent of her ability, she is sure to encounter diffi
culties and perplexing problems that she could not entirely
forsee in making initial plans or even after she has started
her activities. If she is actually assuming major responsi
bility, therefore, the pupil will be called upon to exercise
resourcefulness and initiative in dealing with difficulties.
during the progress

of the work.

Guidance by Home Visits.
Visits to the homes prior to the time puoils plan their
home projects are considered highly desirable. Such visits
make it possible for the teacher to guide pupils In selecting^,
home projects and in making plans for carrying them out
effectively as well as to gain an understanding of home con
ditions.. If but one visit to the home is possible, the early
one offers advantages in guiding the pupil in the selection
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of projects. In some States, where certain unfavorable con
ditions exist, it is difficult for teachers to visit the homes
of their girls more than once thoughout the school year.
However, in several States, teachers are finding that with
certain type projects the guidance which they can give the
girl when in conference with her in her own home during the
workingout of the project is so helpful that they are attempt
ing to make as many visits as each project seems to demand.
If the teacher lives within easy distance of the home of
her pupils and has transportation facilities, careful planning
is necessary to include visits in her schedule. Such a visiting
program necessitates blocking out available time for visiting
every week or every month and planning other activities accord
ingly. If part of the guidance can be given through home visits
the purpose and plans for each conference with the girl in her
home need to be thought out in advance; in fact, these con
ferences demand even more careful planning than those held at
school in order that the pupil and her mother may feel that the
teacher has come to give intelligent and sympathetic guidance
rather than to criticize of find fault. Getting the girl to
assist in planning for what is to ve done at the time the
teacher comes to the home is considered by many an essential
part of the plans for the visit. This is one way of avoiding
misunderstanding on the part of the mother and daughter as to,
the purpose of the visit.
"In addition to the needs presented by the particular
project the factors to be considered include:
I. Location
(a) Are no„_es within easy distance and on good roads?
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I.

Location
("b) Can visits be made through winter months?

II. ITumber of students.
(a) If a teacher has more than 30 or 40 pupils, can
she expect to make more than one visit?
III.Transportation facilities.
(a) Have the superintendent and school board been
sufficiently convinced of the need and value of
home visits to make specific provisions for them?
IV. Time.
(a) Is every period of the day scheduled for classroom
teaching? If so, can the teacher expect to make
more than one visit to the homes?
V.

Extra-curricular activities.
(a) If the homemaking teacher is carding the same
program of extra-school activities as other
teachers, can her time after school or on Satur
days be counted on for home visiting?

The guidance program for each project becomes an indivi
dual matter varying in the character of the a.sistance to
be given according to specific needs. However, guidance
should be based upon the same principle as conferences in
schools will emphasize pupil responsibility an initiative,1
Class Discussion
A second means for giving guidance which teachers may
provide at a school meeting is that of affording pupils the
1.

Federal Bulletin Ho. 170, Home Economics Series ho. 16
Washington, D.C., 1933
pp. 76
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adventage of approval and suggestions from other members of
their class. The value of class discussion of certain problems
which aiise in connection with individual home projects has
been recognized as two-fold. Not only does the girl who pre
sents her project problem benefit by the pooled opinion and
judgment of the class, but the class gains through the
opportunity to face a real problem and think through its
solution together. Furthermore, the problem may offer an ex
cellent basis for emphasizing some point which has previously
been made in class or for introducing a new point which is of
importance to all members of the class. The advantages have
led teachers to provide a portion of regular class time for
pupils to report progress in their projects, and to present
problems with which they are having difficulty and in which
they need assistance. This type of guidance requires care
ful planning on the part of the teacher to make it of maximum
value and to avoid waste of time. Keen discrimination is nec
essary to inspire discussion of the Progress of certain pro
jects at the time when it will be of greatest help to the girl.
There are times when this procedure proves a stimulus to girls
who are working on projects that require long and persistant
efforts for tangible results, or may be discouraged.
"If as the need arises a regular portion of the class period
is set aside for home projects, a practice now followed In
many vocational departments, in addition to class discussion
the pupils may work individually -under the teachers guidance
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on various project activities needed at that time.
Among these activities are:
1. ChecKing progress against original plan.
2. Making any necessary revision in plans.
3. Tabulating results.
4. Preparing such reports as are necessary.
5. Going further reference work on projects.1

• Federal Bulletin Mo. 170," Home Economic Series No.
PP. 74
Washington, D.C., 1933
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. Chapter V
Factors Involved in Completing
a Pro.ject

Length of Time.
If accomplishment is to he considered vital, there should
he a systematic method of evaluating what has heen accomplished
when the work has continued for the estimated time.
A systematic method of evaluating calls for checking total
results against the aims decided upon at the start.
nil pupils should have opportunity for an equal amount of
project experience of the type best suited to their needs.
Since the needs and resources of the pupils and homes vary
so greatly and, therefore, home projects are so diverse, it
is difficult to find any unit except time by which to indicate
comparable amounts of experience.
The pupil may as a part of her planning estimate the time
needed and endeavor to achieve her aims by the end of this
period. She may record time as her work proceeds, but it should
be treated as one of a number of items that may be included
in her records and, therefore, it should not be considered
her guiding factor. If the work Involves careful time study,
the teacher may then lead pupils to regard time as one of the
same importance as

other factors such as money, energy,

resources and the like.
Value of Concluding.
" A record of the project each pupil has carried, including
the approximate time consumed and results obtained gives the
teacher a basis for guiding the pupil in deciding upon the
amount of experience she needs and the nu ber of projects
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to undertake. Basing the number and length of projects upon
the exoarience needed by the pupil would seem, to "be a much
better practice than to notify the pupil that she is expected
to "put in 60 hours" or to do tvo or three home Drojects. In
any event, the teacher has responsibility for providing equal
project opportunity for all pupils".1
A number of important problems have arisen in connection
with the development of the home project program. One of the
most important of these is the value of summarizing and draw
ing the conclusions. This value depends upon the persons
knowledge of home projects. If in working out home projects
attention is focused on accomplishment, it alone will deter
mine the duration of the work, and no project will be consider
ed completed until the satisfactory results have been achieved.
Achievement is a satisfaction to the pupil and spurs her to
greater effort in subsequent projects.

Federal Bulletin ho. 170", Home Economic Series No. 16
Washington, D.C., 1933
pp. 109

Chapter VI
Criteria for Educational Value
of Home Projects

"The Educational value of a girls home project depends upon
her improvement (1) in ability to carry on manipulative
activities in the home, (2) in ability to plan for what she
wishes to accomplish, (3) in ability to manage human relation
ship as well as materials, and (4) her attitude toward home
life and her interest in it. Her gain in manipulative and plan
ning ability can be measured. Her increase in ability to manage
people and things can also be measured to some extent, though
not so easily or not so well. At present the permanency and
degree of interest in home life can only be very subjectively
estimated.
No arbitrary statement can be made concerning the educational
value of any one piece of home-work to any individual girl.
They vary in worth according to the age and experience of the
girl.
The following chart shows how home work may be made to in
crease in educational value for an average ninth-grade girl."'

'Williamson & Lyle", Homemaking "Education in the High School.
D. Appleton-Century Go. New York 7.Y.,1934
pp. 247-250
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Educational Value of Home Activities For
The Average Ninth-Grade Girl

Little Educational
Value

Greater Educational
Value

Still Greater
Educational Value

1.Caring for a
child in the even
ing while the pa
rents are gone,
Child in bed.

1.Caring for a child
in the afternoons,
mother away. Child
Awake.

1.Taking camole
care of a child dura Xmas vacation.

2.Washing dishes
at home.

2. Planning proce
dure and arrange
ment to wash dishes
effectively in one
third less time.

2.Taking charge of
all after su. per
work, including
care of leftovers,
washing dishes, and
leaving the kitchen
satisfactory, with
out reducing study
time or delaying
bed time.

3.making a bed
every morning
for a time.

3.Making a bed
every morning until
she can get satis
factory results
with fewer move
ments.

3.Complete care of
own room, including
Saturday cleaning,
with a study of the
time used.

4.Cleaning the
bath tub.

4.Care of bathroom
weekly to improve
methods used.

40Complete care of
bathroom and study
to improve manage
ment of time, methods
and perhaps of
family habits.

5.Setting the
table for
Breakfast.

5.Setting the table
and preparing fruit
and cereal for
breakfast.

5.Planning, preparing
and serving the en
tire breakfast until
it can be dond well.
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Chapter VII
A Study of Home Projects-Hint^
Grade H.3. Glass-Sam Swarz High
School-Hempstead,Texas.

The ninth-grade Home Economics Glass of xhe Sam Swarz
High School, Hempstead,Texas is composed of fourteen girls.
The ages of the girls range from 12 to 15 years.
j-he projects were selected according to the needs and
ability of each girl. With ninth grade girls it is often a
real problem to guide them in planning for home projects.
In planning for the home project, whether written or oral,
the plans should show that
(1) the objectives are tangible, specific and simple;
(2) the girl recognizes whether the project is within her
ability;
(3) a careful analysis has been made of the things which
will have to be done;
(4) the girl has considered the management problem involved;
(5) she has planned when the work is to be done and how
much time it is expected to take;
(6) she has recognized what helps she will need;
(7) Consideration has been given to the home conditions
under which the work is to be done;
(8) a plan is made for keeping any necessary records; and,
(9) the plan has been talked over with the mother and has
received her approval.
Home projects are very interesting if they are properly
introduced to the students. About eighty-per-cent of the
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ninth grade class in Hempstead show an interest in the study
of home projects. The remaining twenty-percent do other things
when attention should be given. Most of the girls are just
entering the adolescent period, and it is very hard for them
to focus their attention on home projects. Seemingly it is too
much work and usually girls during that period shun work.
All of the girls do not have the necessary material to
work with. They lack material to work with both in the home
and at school. In school all of the girls do not have record
books. It is generally conceded that girls like to "do home
projects" but do not want to write them up. They enjoy the
creative activity and the feeling of accomplishment. These
books help the girls remember the important points, and
she will judge the results more carefully. A small five cent
note book, containing reports simply written is often an in
centive.
Three-fourths of the projects were very successful. The
-other one-fourth that were'nt successful were due to lack of
interest, lack of ability, lack of material to work with and
lack of correct planning for the particular project.
Records of these projects were kept according to the
project. Some are kept daily and others weekly. These records
determine the success of the different projects.
Some of the girls have better ability than others. Those
that have the better ability have completed two home projects
since their enrollment in September. °ther have not completed
one.
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The length of time given each pupil is determined by the
pupils own experience and their ability to grast) ideas.
Since the needs and resources of pupils arjd homes vary so
greatly and, therefore, making the home projects diverse, it
is difficult to set any particular length of time for a prounless certain considerations are made.
Ahe

parents aid the pupil in carrying out these projects.

The parents or other members of the family may play an im
portant part in giving the pupil the kind and amount of gui
dance needed while the pupil is actually doing the work. In
many instances teachers are not

able to make as many home

contacts as they desire. The parents, therefore, help greatly
by giving guidance needed while the pupil is actually doing
the work.
First of all, parents can do much to stimulate and encourage
by showing an interest in the project work and by commending
conscientious effort at all times when desired results are
not yet in evidence. They can also helo the pupil to recog
nize improvement even when it is slight.
The mother or father, or both, can help the pupil to
analyze her difficulties, to determine the causes from lack
of progress, and to evaluate what is being done in the light
of the pupils aims ana family needs. Parents must guide the
, pupils in their work but they must avoid assuming responsibility
the pupil should carry.
In conclusion the study of the ninth-grade Home Economic
class was a very interesting one and a very successful one.
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Th e p u p i l seem t o be making steady progress and a t t h e same
time d e r i v i n g some b e n e f i t from t h e s t u d y .
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Summary

A number of important problems have arisen in connection
with the development of the Home Project program. Some of the
most important are those relating to the length of time given;
things to be considered in selecting it; the importance of
effective planning and those things involved in carrying a
home project to successful completion.
The carrying out of a project calls for as careful and
thorough work as making plans for it. In actually putting plans
into practice the pupil is certain to meet obstacles that stand
in the way of progress and which call for1. Maintaining and standards of work when evidence of pro
gress is slow.
2. identifying difficulties and dealing with those that in
volve adjustment of plans.
3. Checking down progress. Grequently temporary results or
^

records of practice are needed.

If there is to be successful accomplishment and attendent
development, it is important that the pupil set up for herself
definite aims or goals and work out plans for reaching each of
them. In the case of many aims, also, it is essential that the
pupil provide some means of recording progress. In every case,
project plans should include adequate ways and means for
achieving each of the aims ueeided upon; other-wise the pro
cedure is apt to be unorganized and the work inefficient.
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